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The study was conducted to identify and investigate Pre-Service Teachers’ (PSTs’) challenges 
throughout their journey in teaching practicum. Embarking on real teaching practice, PSTs 
experience a whole distinct learning approach compared to theory-based courses at a university. 
Utilizing a mixed-methods research design, the data was collected through surveys and semi-
structured interviews. The participants were selected based on purposeful sampling, which 
resulted in three groups of participants: pre-, post-practicum PSTs, and in-service teachers (ISTs) 
from Batam, Indonesia. In addition, practicum supervisors at the university and classroom 
supervisors at local high schools were interviewed. The findings revealed several challenges 
related to the development of teaching skills including lesson planning, classroom management, 
and issues in the implementation of the teaching practicum. The study highlights several 
recommendations for PSTs, university, and school partners to reflect and enhance the teaching 
practicum program. Thus, the research attempts to provide a recent finding for the future 
development of the current teaching practicum program.  
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Introduction 
Fostering prospective teachers is at the heart of teacher education. Studies suggested that 
teacher education should have a sharper focus of goals and plans to advance effectively (Beck & 
Kosnik, 2009). Constant innovation and development of the teacher education program are 
important aspects of assuring successful outcomes of the program. Among common practices for 
preparing future teachers is the implementation of an experiential course, known as a teaching 
practicum. The teaching practicum has been considered as a core course in preparing future 
teachers with the necessary skills and knowledge (Richards & Nunan, 1990; Riesky, 2013). 
Throughout the teaching practicum, PSTs are expected to carry a full teaching load, including 
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practical classroom teaching, lesson planning, and handling classroom management (Richards & 
Crookes, 1988). Various challenges and obstacles are certain to be encountered throughout the 
practicum. PSTs may have to handle issues which are unique to their own practicum experiences 
in developing their teaching skills. However, identifying those challenges can also serve as a 
reflection for PSTs as well as a guide for enhancing the practicum program (Riesky, 2013). 
Therefore, this study aims to investigate the challenges within the teaching practicum to provide 
a reflection for the development of PSTs and teaching practicum program. 
Literature Review 
A teaching practicum is a platform for PSTs to implement knowledge into the actual 
classroom (Bonavidi, 2013; Richards & Nunan, 1990). Most PSTs encounter classroom teaching for 
the first time. They are presented with a new and unique atmosphere in a new environment. 
Studies show that teaching practicum helps to develop teaching skills, even though no consistent 
pattern has been identified (Richards & Crookes, 1988; Riesky, 2013). Nevertheless, there might 
be various issues in the teaching practicum that PSTs encountered. Common issues are comprised 
of the implementation of pedagogical practices, classroom management, and language barriers 
(Richards, 1990). PSTs might also experience difficulties in integrating all the elements of teaching 
even though they are given direction and other procedures needed (Beck & Kosnik, 2009). Some 
pre-service teachers regard the teaching practicum as a trial for teaching and served as a part of 
the reflective as a prospective teacher (Danielewicz, 2001; Richards & Farrell, 2011). However, 
misalignments occasionally happened between knowledge PSTs had learned and their actual 
teaching in the practicum (Nilsson, 2009). Moreover, the whole process of the teaching practicum 
is rather complex and can only be done through coordination and partnerships from stakeholders, 
both universities and schools. Therefore, in order to provide sufficient literature for the study, this 
section will explore major aspects of teaching skills including lesson planning, classroom 
management, and language skills. In addition, procedures of the teaching practicum, supervision, 
and context of the teaching practicum in Indonesia will also be explicated.  
Lesson planning 
The ability to develop a lesson plan is one criterion of good teachers (Crookes, 2003; Jensen, 
2001). Jensen (2001) revealed that there are many types of lesson plans, from the simplest form of 
a mental checklist or as complex as a detailed lesson plan with a certain format. The necessity to 
use a lesson plan is due to the ease in guiding and assisting teachers in their teaching. Lesson 
plans are a useful note in providing details of resources and help teachers to reflect on their 
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teaching styles, objectives of the lesson, and serve as a tool for teaching records. A study suggested 
that lesson planning skills increased through teaching practice in teacher education (Negassa & 
Engdasew, 2017). Lesson planning is one of the major components for assessing PSTs in their 
teacher education (Crookes, 2003; Richards, 1998). In many teacher educations programs, lesson 
planning is one of the indicators for the PSTs’ development. A lesson plan is not created to be 
prescribed for teaching in the classroom. Usually, teachers will need to adjust and transform the 
lesson plan during teaching. The clarity of the lesson and plan for the activities will be a great help 
in supporting teachers to avoid ineffective time management and classroom activities. For novice 
teachers, a lesson plan is an essential teaching companion, which is also convenient for experienced 
teachers. Crookes (2003) added that flexibility is one of the criteria for expert teachers in 
developing robust lesson plans. The improvisation of the lesson plans is crucial and should be 
conducted by teachers in their teaching.  
Classroom management 
The teaching and learning process are predominantly affected by how teachers manage 
the classroom (Wright, 2012). However, classroom management has been one of the most difficult 
and challenging skills faced by PSTs in their first year of teaching (Goh & Matthews, 2011). PSTs 
need to overcome the challenges in doing multiple tasks, such as managing the classroom, giving 
instructions, and learning at the same time (Wang & Odell, 2002). Richards and Nunan (1990) 
explained that classroom management refers to the multifaceted aspects of the procedures, 
techniques, and efforts of the teacher to organize the students’ movement, behavior, and 
interaction for the effectiveness of the teaching and learning process. In the PSTs context, 
Ragawanti (2015) researched classroom management skills of 10 PSTs who enrolled in a teaching 
practicum at junior high schools in Salatiga, Indonesia. One of the key findings was that PSTs 
stated that the major problem in classroom management was managing critical moments. This 
area was mostly related to managing students’ behavior or discipline. Furthermore, in managing 
discipline, Kuswandono (2013) stated that classroom management should not be about controlling 
students’ behavior, but rather should emphasize the approach to value and respect each student 
through a personal approach by advocating dialogue or discussion. Recent studies have shown the 
change of classroom management from only focusing on behavioral punishment or intervention 
towards focusing on prevention through establishing the classroom community (LePage et al., 
2005). This will help the enhancement of student and teacher relationships through strong mutual 
respect within the classroom community. 
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Language skills 
Adequate language proficiency will help teachers to access basic teaching skills. Renandya 
et al. (2018) mentioned that graduates from a teacher education program in Indonesia had varying 
levels of proficiency and there have been no authorized data available. Few studies identified that 
many Indonesian teachers had insufficient pedagogical skills, including language skills, which in 
turn affect teaching in the classroom (Othman & Senom, 2019; Zulfikar, 2009). In addition, 
Richards (2017) mentioned that proficiency is not the only issues in the language teaching, 
teachers have to be good in using language-specific for facilitating teaching, called classroom 
language. Proficiency in English is necessary but still insufficient for conducting effective 
classroom teaching (Renandya, Hamied, & Nurkamto, 2018). Teachers should develop classroom 
language that covers instructions, controlling or managing the class, and explaining activities 
(Nation, 2003). In addition, Scrivener (2012) added that teachers should be able to use and adjust 
language appropriately to support learning. For example, in a class where the English level is low, 
the teacher can grade or adjust to a slower speed with a simple vocabulary that could be understood 
by students. The other study emphasized that there should be an improvement in the utilization 
of effective classroom language which can help to achieve specific goals and objectives from the 
class (Menon, 2017). The importance of the use of language-specific for teaching-learning activities 
will help foster better interaction in the classroom. 
Procedures of the Teaching Practicum 
Real teaching experience is the core of the teaching practicum students (Gebhard, 2009; 
Riesky, 2013). Gebhard (2009) portrayed that a practicum commonly involves supervision, 
systematic observation, and gaining familiarity with a particular teaching context. PSTs in 
teaching practicum are involved in multiple teacher development activities in classroom teaching, 
journals, observation of other teachers, self-observation, and seminar discussion. Predominantly, 
classroom-teaching experience will also allow PSTs to understand and enhance their teaching 
philosophy and behaviors, as well as moral and ethical issues. In one of the activities, that is self-
observation, PSTs explore their teaching by recording, listening or viewing audio or video 
recordings of their teaching. PSTs will be provided with a wide range of practical and theoretical 
frameworks as well as strategies and guidance for teaching practicum (Beck & Kosnik, 2009). 
However, there are various issues and misalignment between what PSTs conduct in teaching 
practicum compared to the knowledge gathered from regular course (Nilsson, 2009). 
Communication and coordination among parties in the teaching practicum also lead to confusion 
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for PSTs. Therefore, PSTs are expected to clarify the roles and responsibilities of schools and 
universities (Faridah, Bernard, & Arismunandar, 2017). 
Supervision 
One nature of the teaching practicum is the involvement of a supervisor or mentor for the 
PSTs in conducting their practicum. Commonly, there are two types of supervisors: faculty 
supervisor (a lecturer) and a school teacher serving as practicum advisor or classroom supervisor 
(Riesky, 2013). Wallace (1991) described the term of supervisors as any party who has substantial 
interaction with the PSTs in their practicum, by monitoring, guiding and improving the quality of 
teaching in each educational context.  Teaching practicum provides chances for PSTs to develop a 
deeper relationship with teacher educators in their journey to be future teachers (Freeman, 1990).  
The importance of the supervisor, especially the classroom supervisor, has been emphasized in 
various research studies.  However, Farrell (2008) mentioned the quality of supervision has been 
a critical issue in the teaching practicum. The problem might occur due to the preparation and 
actual implementation of supervision throughout the teaching practicum. Even though little 
research has been done related to the supervisees’ role in teaching practice, Walkington (2005) 
considered that the supervisees’ role is to be an active participant. In their teaching practicum, 
supervisees also engage as a professional for performing tasks as required, and working with the 
supervisor in developing skills. They also have to observe classroom supervisors and gradually be 
involved in the routine of the classroom, as well as teach lessons (Wallace, 1991). The sense of 
engagement in the teaching practicum is crucial. Student teachers learn how to develop lesson 
plans and prepare teaching materials, and at the end they will be evaluated by supervisors and 
classroom supervisors (Afrianto, 2015). 
English Teaching and Teacher Education in Indonesia 
English serves its status as the first foreign language in Indonesia and the context of 
Southeast Asian Countries (Bonavidi, 2013; Kirkpatrick & Bui, 2016; Rahmi, 2015; Sulistiyo, 2015; 
Zein & Stroupe, 2017). Despite the importance of the English language usage that has been 
positively emphasized by the government (Dewi, 2017), another study from Mustafa and Hamied 
(2014) found that learners in Indonesia own limited chances to practice speaking English outside 
their English classes. Therefore, English teachers are expected to develop teaching skills to help 
improve students’ English skills. English teacher education in Indonesia is available in various 
universities throughout the country. The national curriculum helps to guide the operationalization 
of teacher education programs, but each of the institutions has its right to develop an independent 
curriculum (Sulistiyo, 2015). Based on Law No. 14/2005, Section IV, item no. 8 on Teachers and 
Lecturers, a four-year teaching diploma or undergraduate teaching degree is required to be a 
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teacher (Undang-Undang Guru dan Dosen [Law on Teachers and Lecturers], 2005). In addition, 
teachers are expected to have four competencies related to pedagogical competence, personal 
qualities, and social and professional competence (Sulistiyo, 2015; Bonavidi, 2013; Kuswandono, 
2013; Hartono, 2016). 
Context of the Study 
The study focused on a university that offers English teacher education, which is the 
University of Riau Kepulauan (Unrika) located in Batam Island, Indonesia. Batam is in a strategic 
location which is connected with neighboring countries and more likely to be exposed to the use of 
English from Singapore and Malaysia. Therefore, the demand and necessity of the English 
language is apparent (Debrah, McGovern, & Budhwar, 2000).  Correspondingly, the preparation 
and professional development of PSTs is inevitably notable to enhance English education. The 
teaching practicum known as the field experience program or PPL (Program Pengalaman 
Lapangan) in Bahasa Indonesian, is one of the compulsory courses in teacher education. The 
practicum program is conducted in the 7th semester during the final year of the undergraduate 
program. Students of the program are required to have a minimum of 118 out of 148 credits as the 
requirement to enroll in teaching practicum. PSTs enrolled for one semester (about 14 classes) for 
the teaching practicum. PSTs are assigned to teach at different levels of junior or senior high school 
across Batam Island. 
Summary 
Teaching practicum is a complex area of teacher education where multiple aspects 
intertwined together. PSTs learn and develop on their teaching skills through the real teaching in 
the actual classroom. Various studies have been scrutinized to provide better understanding of 
various challenges in developing the teaching skills and the current implementation of the 
practicum. These includes the aspects of lesson planning, classroom management, language skills 
as well as the practicum procedure and supervision. All of these aspects are essential and will be 
the basis for the current study exploring recent experiences of PSTs in their practicum within the 
context of Batam, Indonesia.  In Indonesia, research on teacher education has started to attract 
more attention among academia in recent years. Nevertheless, there is hardly been research on 
teaching practicum in Batam despite the status as a metropolitan city connected to the neighboring 
countries of Singapore and Malaysia, where English has been the major language. There is a need 
for fostering effective and skillful teachers who can play important roles in improving English 
language teaching through their teacher education. Thus, this study investigated and thoroughly 
explored current challenges of the PSTs in developing their pedagogical skills throughout their 
teaching practicum. 
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Purpose of the Study 
According to Spolsky and Sung (2015), there has been an insignificant number of studies 
on teacher education in various countries in Asia. This has also been the case in Indonesia despite 
the need to strengthen English teaching skills in the EFL context (Hartono, 2016). Therefore, this 
study has been initiated to enhance existing research; broaden the perspectives of the teaching 
practicum in Indonesia. This study aims to identify challenges encountered by PSTs during their 
teaching practicum in a city of Batam, Indonesia.  
Significance of the Study 
The results offer constructive recommendations to enhance teaching practicum in a way 
that meets the needs of the current development of English teacher education. PSTs will be able 
to gain an awareness and understanding of challenges and issues in their own teaching practicum 
experience. For university lecturers who act as supervisors in teaching practicum, the exploration 
of the PSTs’ challenges in the teaching practicum will help acquire an in-depth understanding of 
the current practice in the teaching practicum program and provide better supervision for future 
PSTs. Meanwhile, for schoolteachers or classroom supervisors, this research can be a reference to 
providing solutions to the current teaching practicum in their classes. Furthermore, the study 
might provide a basis for further research on the field of teaching practicum in Indonesia and other 
EFL countries as well. 
Methodology 
The complex nature of the teaching practicum has shaped this study to be focus on the 
aspect of challenges of the PSTs in developing their teaching skills throughout the teaching 
practicum. The study seeks to answer the following questions, 
• What are participants’ views toward the teaching practicum program?   
• What challenges do PSTs encounter in developing their teaching skills during their 
practicum? 
• What are some suggestions to help PSTs overcoming the challenges in the teaching 
practicum? 
In order to explore PSTs’ challenges in the teaching practicum, a mixed-method research 
design was utilized in the study. Multiple instruments were employed to provide details and 
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thorough data collection by triangulating from various participants (Sulistiyo, 2015; Cohen, et al, 
2007). A survey and semi-structured interview were employed in this research.  
Survey 
The format of the survey was closed-ended to enable the analysis of comparison, and semi-
structured questionnaires which provided options for respondents to comment based on their ideas 
(Cohen et al., 2007). The survey was conducted in order to provide an initial picture of the 
development of PSTs throughout the teaching practicum. The questionnaire was comprised of four 
sections. The first section was comprised of 45 items of closed-ended questionnaires, which was 
divided into six sub-sections of pedagogical skills. There were six sub-categories of teaching skills: 
subject knowledge, subject application and planning, material and using resources, class 
management, and assessment and recording of students’ progress, and relationships which were 
adapted from Cajkler (found in Randall & Thornton, 2001). Section II was a semi-structured 
questionnaire, consisting of five question items. The item was related to guidance and supervision, 
challenges found in a teaching practicum, teaching skills that respondents expected to develop, 
skills they feel most confident about, the effectiveness of teaching practicum for developing 
pedagogical skills towards their teaching, and respondents’ comments for any aspects they feel 
should be included in teacher education to prepare them to be effective teachers.  
Interviews 
The interview was used as an instrument to seek the meaning and understanding of the 
phenomenon of teaching practicum. Each interview included six to nine open-ended questions as 
protocols and lasted 15 minutes to 40 minutes. Previous research employed two to ten interviews 
as in Sulistiyo (2015), Afrianto (2015), Bonavidi (2013), Nur’aini, Affini, and Setyorini (2019), and 
Kuswandono (2013). The PSTs were asked about their preparation of teaching practicum, 
expectation, participants’ views on teaching practicum, and challenges in developing pedagogical 
skills within teaching practicum. As they are PSTs and In-Service Teachers, so the participants 
had to look at the question from their current point of view. For supervisors, the interview 
questions inquired about their roles, views on challenges faced by PSTs, and suggestions for the 
current practicum.  
Participants 
An overall of 92 respondents voluntarily participated in the data collection period from 
mid-February to mid-March 2019. The participants comprised a group of pre-practicum and post-
practicum PSTs, in-service teachers, practicum teachers, and classroom supervisors. The main 
participants were the group of Pre- and Post-Practicum PSTs and a group of in-service teachers 
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(ISTs) – graduates of the English teacher education program who work as teachers for several 
years.  
Procedures 
Permission to collect data was obtained from Unrika University. Shortly after, a pilot 
study was conducted. Prior to any data collection, informed consent was introduced to participants. 
Participation in this research was on a voluntary basis; each participant would be able to withdraw 
from the research at any time to no disadvantage. The researcher clarified the objectives and 
procedures of research, and concern to protect participants’ confidentiality and anonymity through 
the informed consent forms. A total number of 79 respondents voluntarily participated in the 
survey and 43 participants were interviewed mid-February to mid-March 2019. The questionnaire 
was in the online form distributed through Google Forms, however, the process of filling out the 
survey was set in two different sessions for pre- and post-practicum. The survey was conducted 
with the presence of the researcher, which was helpful to provide necessary assistance for the 
respondents, such as giving verbal instructions and clarifying the meaning of the items in the 
questionnaire. For the in-service teachers, the online questionnaire was filled out right before the 
interview, excluding two in-service teachers who filled out the questionnaire at a convenient time. 
The interview was conducted to ten participants from pre-, post-practicum PSTs, and in-service 
teachers respectively, six practicum supervisors, and seven classroom supervisors. The interviews 
were audio-recorded and transcribed.  
Results 
Survey 
 Closed-ended questionnaire. There are six sub-categories of teaching skills that were 
covered through the survey. The first sub-category was subject knowledge, which consists of two 
items. The first item is asking the level of confidence that participants felt related to knowledge of 
teaching subject or content. The level of confidence of pre-practicum (M = 2.87, SD = .73), post-
practicum (M = 2.95, SD =.70), and in-service teachers (M = 2.95, SD =.83) reflected that there was 
minor development in participants’ skills towards understanding the subject or content of the 
English course. Item 2 which asked about the ability to understand the national curriculum of 
English language teaching in Indonesia also showed an increase in confidence among pre-
practicum (M = 2.73, SD = .74), post-practicum (M = 2.92, SD =.64) and up to in-service teachers 
(M = 2.97, SD =.90).  Interestingly, the standard deviation among those three groups showed 
greater variation from in-service teachers compared to pre- and post-practicum PSTs. The 
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phenomenon might reflect the dynamics that in-service teachers encountered in real teaching 
concerning the curriculum or the subject content that they were teaching. 
The second sub-category is the subject application and lesson planning. The finding 
throughout 12 items showed that the standard deviation of responses across the three groups was 
scattered with a pattern of increased discrepancies from the pre-practicum towards the post-
practicum, and latter, in-service teachers. This could mean that the level of basic knowledge on 
both subject and lesson planning are unique to each PST. For example, item 1 on the ability to set 
clear objectives for the lesson indicated positive trends from the mean of pre-practicum (M = 2.87, 
SD = .63), post-practicum (M = 3.03, SD =.63) and in-service teachers (M = 3.42, SD =.67). 
Meanwhile, for item 12, pre-practicum (M = 3.20, SD = .81) responded with very high confidence 
in assigning homework which decreased in post-practicum (M = 3.10, SD = .66), but gradually 
showed significant development as in-service teachers (M = 3.58, SD =.51). Further analysis of this 
item might indicate a difficulty faced in real teaching related to assigning appropriate homework 
to students. The pre-practicum PSTs might have confidence in assigning tasks for students, but 
post-practicum PSTs may experience the real class with unexpected challenges which deterred 
their level of confidence.  
In sub-categories 3, using materials and using resources, one noticeable result is from the 
mean of the first item which asked about the ability to create appropriate materials. The result 
indicated the insignificant growth from pre-practicum (M = 2.80, SD= .76) to post-practicum (M = 
2.94, SD=.66), but this skill develops further to higher level as in-service teachers (M = 3.42, 
SD= .51). This shows that there is a possibility that the teaching practicum experienced by post-
practicum PSTs did not provide enough support to develop their skills in creating teaching 
materials compare to becoming in-service teachers. Then, for sub-categories 4 on classroom 
management, the overall data shows an increase in participant skills in managing classrooms. 
This section has the greatest number of items (15 items) which represents the complexities of 
classroom management. There are discrepancies in the standard deviation across all items. The 
variation might be caused by various factors and experiences involved in teaching practicum. Item 
7, asked about ability to control the class for the entire lesson, which showed constant improvement 
of pre-service teachers from first two groups; pre-practicum (M = 2.87, SD = .82) to post-practicum 
(M = 3.05, SD = .74 ), and further grew as in-service teachers (M = 3.25, SD =.75). The tendency 
has been similar across items in this sub-category, that the period from pre-practicum to post-
practicum increases less than post-practicum to in-service teachers.  
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For sub-categories 5 on assessment and recording students’ progress, the results showed 
positive trends of participants in developing skills in assessing and recording student progress. 
For item 4 on the ability to help students learn, both pre-service teachers’ groups; pre-practicum 
(M = 3.17, SD = .75) and post-practicum (M = 3.40, SD = .50) show progressive confidence in their 
abilities to help students. The final group of in-service teachers (M = 3.92, SD =.29) has almost 
reached strong confidence in this item. The standard deviation of this item is unique and dropped 
to its lowest (SD = .29) for in-service teachers. This is a possible indication that the ISTs have 
developed their skills in helping student learning and obtaining akin development throughout 
their teaching as a real teacher. Lastly, for sub-category 6, relationships, variation in responses is 
apparent, for example on item 1 of 4 on the ability to get along well with students, showed a slight 
increase from pre-practicum (M = 3.10, SD = .71) to post-practicum (M = 3.16, SD = .65) and 
increased further for in-service teachers (M = 3.42, SD = .67). This once again shows the increase 
of teaching skills throughout the teaching practicum is much lower than the real teaching as in-
service teachers. This data provides important views from both PSTs and in-services teachers of 
possible challenges that PSTs encounter throughout their teaching practicum. 
Semi-structured questionnaire. The semi-structured questionnaire helped provide a 
better picture of the current practice even further on the current challenges in the teaching 
practicum. The first item on opportunities to conduct classroom observation, the findings is 
surprising as 24 out of 49 respondents did not have any chance to observe the classroom prior to 
the practicum. This might be the issue that was encountered by the PSTs, they did not have enough 
preparation regarding the demographics of the students in the class, classroom facilities and 
environment, and as well as the current curriculum at schools. Another item of the questionnaire 
revealed challenges that hinder their teaching skills’ development during the teaching practicum. 
Language proficiency which was an internal factor of respondents was found to be a huge challenge 
for them in improving English teaching, followed by external factors related to school facilities, 
classroom size, supervision, teaching hours, confidence, and managing time in the workplace. This 
result is noteworthy to be discussed and compared with other instruments in this study. 
Interviews 
Participants’ Views on Teaching Practicum Experience. The interview results revealed a 
lot of new insights and voices from each participant whether PSTs, In-Service Teachers, or 
supervisors. Multiple issues affecting PSTs’ in their teaching practicum are indeed related one to 
another. As the study is based on the development of teaching practicum, the results are shown 
here to start with the interviewees’ views towards their development. The majority of post-
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practicum and in-service teachers claimed that they could develop their classroom management 
skills. These included the ability to handle students and manage activities in the classroom. 
Furthermore, looking from the perspectives of classroom supervisors, all classroom supervisors 
commented that teaching practicum helped PSTs in developing teaching skills. However, the 
improvement was inconsistent, which might be due to several reasons: first, the teaching 
practicum lasted only for a short period of time, one-semester, or three months. Secondly, one 
classroom supervisor stated whether students improved is depending on the character of the 
students. Classroom Supervisor 3 commented, 
I did not see it’s perfect. I just see it's quite good. I think. Sometimes, if they are PSTs, so 
they hesitate to say something to the students, hesitate to instruct or to do something or 
not to do something, because I just a practicum teacher, I am not your English teacher. 
(Classroom Supervisor 3, personal information, March 12, 2019) 
Out of the context of teaching skills, this comment was interesting in that the PSTs might 
also limit themselves based on their roles in the practicum. This can probably be an interesting 
point to discuss for future study. In general, the PSTs improved through their experiences and 
capabilities in creating lesson plans and managing the classroom. PSTs may have thought there 
was too much work in the practicum, but they could accomplish it. In addition, their English skills 
were also improved progressively as they had to speak English every day in the classroom.  
Challenges in developing teaching skills. The teaching practicum program involves 
coordination, planning, and communication among parties: university, school partner, and PSTs. 
The challenges range from the lack of communication and coordination among the parties in the 
practicum program. These include curriculum and lesson planning, classroom management, low 
level of English language skills, supervision, the procedure of the practicum, and other technical 
issues. One participant revealed that practicum was more challenging even though they had 
studied theoretical aspects of managing the classroom. The teaching practicum was complex as 
one participant conveyed this opinion: 
It met my expectation. Actually, the most important thing that I want to learn during my 
practicum is how to make lesson plan according to Curriculum 2013, which is used by 
government schools in Indonesia, and also teaching experience like how to manage the 
classroom with big class-size and also meet real senior high schools students […]. (IST 9, 
personal information, March 1, 2019) 
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Curriculum and lesson planning. Some participants commented on the national 
curriculum which was found to be problematic. One participant surprisingly expressed his struggle 
in adapting the curriculum standard, as quoted: 
This is the problem in Indonesia, I think because the curriculum always changes right, 
every year I think! When I got the practicum, it's continuously changed, it says Kurikulum 
2013 terbaru (Revised 2013 Curriculum). That's the problem! So, when I created a lesson 
plan and show that to my supervisor in the university, he said this was wrong, however, 
the classroom supervisor said it was correct. Each of them had a different idea. (IST6, 
personal information, March 1, 2019) 
There was a misalignment between what had been taught at the university and at the 
school. This reality was also claimed by other interviewees as related to lesson planning taught at 
the university. The PSTs learned how to create lesson plans on campus, but in practice, lesson 
plans at the school were different from what they had studied. Moreover, some students might 
have come to the school without any previous knowledge of the classroom or school condition. Lack 
of pre-practicum preparation and details affect the whole teaching experience. As a suggestion, 
one classroom supervisor mentioned that the PSTs should ask and find out about the information 
related but not strictly limited to the number of students, the school vision, and other 
administrative related information from the school partner for practicum.  
Classroom management. One of the leading challenges that the PSTs encountered was 
classroom management relating to student behavior and classroom environment. The majority of 
participants in post-practicum and in-service teachers encountered difficulties in implementing 
lesson plans due to student bad behavior in the classroom. The experience differs from one to 
another PST. Several PSTs taught at a national plus school that utilized English as a medium of 
teaching. In that school, the students seemed to speak good English and very vocal. They 
questioned the background of the practicum teacher, and where the PST did her study. However, 
the PST could finally gain trust from the students by preparing well before the class. This was an 
exceptional encounter for a practicum class compared to other participants. One participant 
admitted that current students were different from the past. Students had multiple skills, and so 
their needs and styles in learning might be dissimilar. Other PSTs mentioned their students' 
behavior was inappropriate. Even though there were only a few students in the class, they were 
naughty, frequently skipped classes, slept or played games in class. The vivid picture of 
inappropriate behavior in the classroom was related by one of the participants,  
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When I came to class, not all students were in the class. I have to call them in the canteen, 
I have to call them on the second floor of that class, and so, you can imagine a lot of 
challenges during my teaching practicum. WOW, sometimes the class was so dirty [...] 
(Post-Practicum Group 1, personal information, February 19, 2019) 
These conditions were coherent with practicum and classroom supervisors’ reflections. 
The PSTs faced different characters and learning styles of students. A classroom supervisor 
explained that high school students were in their adolescent period, so they were more active and 
talkative. Another classroom supervisor explained that the PSTs faced challenges in controlling 
student behavior including noise control and dealing with students who did not complete their 
tasks or homework. Furthermore, both groups of supervisors also revealed that class size was a 
challenge for PSTs in teaching practicum. Most classes, especially in public schools, were quite big 
at around 40-48 students in one class, while in contrast, private schools had classes with as few as 
3-10 students. 
Language skills. Not all PSTs had enough English language skills needed for teaching. 
Several pre-practicum PSTs acknowledged their language skills were insufficient, especially in 
grammar. So, they will prepare and study before class to cope with their grammar comprehension. 
Moreover, one in-service teacher stated that a lack of English language skills was the major issue 
for the PSTs. There were several PSTs who were unable to communicate in English even though 
they were in the English teaching program. The majority of PSTs did not provide any comments 
regarding their English skills. However, through interacting during interviews, the researcher 
observed the level of confidence of participants’ use of English which varied from a serious lack of 
English proficiency to advanced accuracy and fluency. Practicum Supervisor 2 mentioned that if 
the PSTs have good English, they can cooperate and teach well at school. In addition, classroom 
supervisors also commented that the PSTs should improve their English skills because they would 
be English teachers. 
Supervision. One of the challenges voiced by PSTs in the interviews was the supervision 
of the practicum supervisor and classroom supervisor. There was no consensus regarding the rules 
and procedures of assisting the PSTs in teaching practicum. However, two main tasks emerged. 
The first was to supervise or provide necessary guidance for the PSTs, and the second was to do 
field supervision, meaning they had to see the on-going practicum at the school. In current teacher 
education at Unrika University, classroom meetings were not scheduled regularly. The practicum 
supervisors held the meeting only if the PSTs needed help or advice. One practicum supervisor 
also mentioned that she created a group in social media (WhatApps) so that all of her students 
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could discuss and contact her via the group. This was seen useful by the supervisor that the other 
PSTs could also be informed of challenges or problems faced by their peers through informal mobile 
communication. Then, the second role was to conduct supervision at schools for the PSTs’ 
evaluation. Most classroom supervisors only came twice to visit the classroom, on the first day and 
the supervision day of the practicum. One of the participants from Post-Practicum PSTs mentioned 
that the supervision should be re-examined. The current collaboration of both classroom 
supervisors and practicum supervisors was still inadequate. 
Discussion 
The aim of this study was to investigate challenges encountered by PSTs throughout their 
teaching practicum at Unrika University in Batam, Indonesia. Although there might be complex 
rather than single problem that can hinder the development of the PST pedagogical skills, this 
study found several categories of challenges from multiple data collection across five different 
group of participants. The results and interpretations from the data gathered through surveys and 
interviews is discussed in this section, as well as comparisons to previous existing literature.  
Curriculum Standard and Lesson Planning 
 Post-practicum PSTs revealed that they developed the ability to create lesson plans based 
on Curriculum 2013, stipulated by the national policy in Indonesia. This development is in line 
with Gebhard’s (2009) findings which showed that experience in teaching practicum provided 
invaluable opportunities to apply theory into practice, including designing lesson plans and 
creating teaching materials. The development of lesson planning skills will be crucial in their 
teaching journey (Negassa & Engdasew, 2017). As PSTs experienced the practicum, they have to 
learn new things to get used to curriculum and lesson planning standards under the guidance of 
classroom supervisors. These categories are intertwined, and the survey indicated the minor 
development of PSTs confidence in utilizing curriculum and lesson planning through teaching 
practicum. The confusion and misunderstanding between PSTs and supervisors regarding the 
implementation of the curriculum were also voiced by several PSTs. However, challenges for this 
could possibly be minimalized through a more comprehensive preparation prior to teaching 
practicum. 
The PSTs found difficulties in adapting what they had been studying at the university to 
teaching practicum at schools. The participants expressed the struggle was due to the 
implementation of the revised curriculum. The curriculum, which is previously known as 
Curriculum 2013, was revised in 2016 to Revised 2013 Curriculum, but revisions made had not 
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been introduced properly to PSTs. However, each new administration of the government revises 
the current curriculum. The fact that every new administration introduces new ideas requires 
thorough socialization across the educational field including teacher education to support the PSTs 
in understanding the curriculum prior to the practicum. The issue of the curriculum seemed to be 
quite problematic and interrelated with the dynamics of government regulations on innovating 
teacher education.  
Classroom Management 
As stated by Wang and Odell (2002), the teaching practicum presents multiple tasks 
including managing the classroom and giving instructions which need to be overcome by PSTs. 
The survey data indicated that there was only a minor improvement in classroom management 
which means PSTs might have been struggling to develop their skills. Following the survey, the 
interview data found that challenges in classroom management were mostly related to student 
behavior and dealing with classroom size. Student behavior related to misbehavior and 
disobedience of school rules were apparent and made it hard for PSTs to handle and conduct 
teaching in classrooms. This interview with PSTs and ISTs exposed that some students skipped 
classes, made loud noises in the classroom, played games in class, and did not keep the classroom 
environment clean. This must be a difficult teaching environment for inexperienced teachers. 
These circumstances concurred with Riesky (2013) who exposed that conditions of classroom 
management were largely affected by student behavior. Too many times participants in his study 
needed to spend time dealing with student behavior. Similarly, a study on classroom management 
conducted by Ragawanti (2015) identified that a major problem in the classroom is related to 
student behavior or discipline. However, the approach toward handling student misbehavior could 
be dissimilar from one teacher to another. Some PSTs had a very good approach to creating a 
friendly atmosphere and interaction with students through creating activities and establishing 
stronger teacher-student relationships. On the other hand, one PSTs expressed that he applied 
punishment, such as push-ups, sweeping floors or other physical activity, which he himself found 
could at least calm down behavior from being a class disruption. This matches the findings from 
Afrianto (2015) which also identified similar practices in other parts of Indonesia using corporal 
punishment in managing student behavior. However, the punishment system does not seem to be 
supported by previous studies as a good approach to classroom management. Kuswandono (2013) 
and Afrianto (2015) emphasized the key to handle student behavior is to value and respect each 
student through a personal approach. Employing a humanistic and inclusive approach in dealing 
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with student discipline and understand student diverse characteristics were expected to be ideal 
practices. 
Results also indicated common issues of dealing with class size. The current study 
revealed the imbalanced class size as small as three students or as large as forty-five students in 
the practicum class. This finding coincided with the findings from Marcellino (2008) that class 
sizes of forty students were predominant in Indonesia. As later supported by the classroom 
supervisor, the dynamics of this issue mostly happened due to different types of schools at which 
the PSTs taught, whether public or private. Most public schools’ classes were said to accommodate 
more students compared to private school classes which only had three to seven students. This 
might be an unavoidable challenge that PSTs have to overcome as their encounter with either 
large or small class sizes will help them to adapt to the classroom.  
Language Skills  
Through the semi-structured questionnaire, language skills, especially on the fluency in 
English has been a major challenge for PSTs in improving their English teaching skills. However, 
in the interview, there were only a few comments from PSTs acknowledging their low level of 
language skills, especially grammar and speaking. The Pre- and Post-Practicum tended to 
comment on other issues in teaching practicum rather than awareness of their English skills. 
However, throughout the interaction of the interviews, varied levels of fluency and accuracy of 
PSTs in English were noticeable. Comments on language skills of PSTs mostly came from 
practicum supervisors and classroom supervisors. This finding was in agreement with previous 
studies which identify low proficiency language skills of English teachers in Indonesia (Zulfikar, 
2009). The improvement of English skills of PSTs is crucial even more in light of their aim to teach 
the language. This was also addressed by Othman and Senom (2019) that teachers should have 
higher proficiency in order to teach effectively.   
Further analysis of the results identified that PSTs and ISTs faced difficulties due not 
only to their proficiency levels but also due to their lack capability in utilizing classroom language. 
The condition was problematic because some PSTs revealed they had insufficient English skills to 
teach. However, proficiency was not the only reason that PSTs could not provide good instruction 
and effective teaching (Renandya et al., 2018). Throughout the program, PSTs were not prepared 
with necessary and specific classroom language that could help them with better instruction in the 
classroom. Most of the course preparation focused on general teaching without consideration of 
differences in student levels and knowledge. Future research could deepen investigation on 
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classroom language. It was also suggested by Menon (2017) that there should be an improvement 
in the utilization of classroom language for accomplishing successful English classes.  
The Teaching Practicum Procedure 
The organization of the teaching practicum program is a complicated aspect that is 
highlighted in this study. Problems regarding pre-teaching observations, improper coordination, 
and management were noticeable. The planning, coordination, and communication among the 
university, schoolteachers and coordinators, and PSTs are essential in the practicum process. 
However, the survey data revealed that almost half of the respondents did not have the opportunity 
to do classroom observation before the practicum. Furthermore, the interview data discovered that 
there was no consensus for the practicum procedure either for classroom observation or teaching 
hours, even though there is a university practicum guideline module. For example, even though 
PSTs were told to take only one class or one level for practicum, some PSTs had to voluntarily 
teach few classes with different levels of students, which meant they had to teach beyond the 
teaching practicum program. The overwhelming tasks are given, including non-teaching tasks, 
which were a nightmare for PSTs. This does not seem to be relevant in comparison with Gebhard 
(2009) who noted that teaching practicum involves systematic observation, supervision, and 
gaining familiarity with a particular teaching context where PSTs carry a full teaching load. 
This weak organization of practicum procedure was also evidently seen from the 
supervision procedure. The aspects of supervision emerged as an interesting aspect to be further 
explored. The findings exposed improper guidance and supervision for several PSTs. Some of them 
found that their practicum and classroom supervisors were not providing enough feedback and 
support for their teaching practicum. This was in contrast to Wallace (1991) in defining supervisors 
who have substantial roles in monitoring, guiding and improving the quality of PST teaching skills. 
There was no regular or fixed schedule from the university for the consultation meeting for 
practicum supervisors and PSTs. For most practicum supervisors, meetings were set only if 
students needed to ask for guidance or feedback. In addition, the use of mobile communication via 
WhatApps was also becoming more popular instead of face-to-face communication. However, PSTs 
might not have adequate consultation, which should be available for development of skills in 
mobile communication. On the other hand, supervision at schools was also a major problem in 
current practicum. The data from this study provided points of reflection for both practicum 
supervisors and classroom supervisors. The study indicated that practicum supervisors have to be 
more proactive and innovative in taking on their roles in guiding PSTs. They have to do their 
duties to observe classes and provide comprehensive feedback. Routine, face-to-face consultations 
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one-on-one or with a few students should be be conducted throughout practicum rather than 
through unscheduled meetings or discussions via mobile communication. After all, both practicum 
supervisors and classroom supervisors have to carefully review their roles based on teaching 
practicum guidelines and implement them accordingly.  
Pedagogical Implications 
Current practices in teaching practicum could impart multidimensional recommendations 
for all stakeholders ranging from individual, institutional, and societal levels. At the individual 
level, PSTs both in pre- and post-practicum could clarify and portray their teaching practicum. 
This study could help PSTs to see the challenges faced among their peers and hold good 
implications on the importance of reflecting on their teaching experiences. They should be more 
prepared and readily set the mindset to develop and take responsibility as a real teacher. 
Meanwhile, practicum supervisor and classroom supervisor could take a look deeper into their 
current practice, review, and made an adjustment on their approach toward the teaching 
practicum wherever necessary. They also need to develop skills and knowledge on how to be a good 
teacher educator who can provide good mentoring to pre-service teachers. They could try to form 
a discussion forum among supervisors to share and seek creative and practical pedagogy to support 
PSTs. At the institutional level, the study discovered several aspects that can provide highlights 
for the administrators at the university and school partners to improve the teaching practicum 
program. The study suggests that the current curriculum and courses were insufficient in 
equipping PSTs with the necessary skills to enter the classroom. The major areas related to 
classroom management, lesson planning, curriculum, and classroom language are among the skills 
needed to be emphasized before teaching practicum. In addition, regulation support for a 
consultation schedule during teaching practicum was also lacking. The university should provide 
a regular schedule for practicum supervisors to conduct meeting with PSTs. This could help both 
practicum supervisors and PSTs keep up to date on the progress of practicum in the field. Lastly, 
policymakers for teacher education in the counter should revisit the current implementation of the 
practicum. This study could help regulate or add new courses which are more relevant for 
equipping students to overcome challenges in a teaching practicum, including classroom language 
and classroom management skills. 
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Conclusion 
Learning to teach is not a singular event, but an ongoing development which is affected 
by complex interrelationships among knowledge, experiences, and interactions with students and 
classroom life. Through this study, there are various aspects that can be further investigated in 
future research. First, this study took the alternative procedure to collect data from three different 
groups of participants (pre-, post-practicum PSTs, and ISTs). Therefore, a future longitudinal 
study which could afford researching one group of participants throughout their pre-, during, and 
post-practicum might be worth conducting. Next, there are other variables of challenges within 
the practicum that have not been explored, including the aspects of age gap between PSTs and 
school students, school levels, and specific settings of the school whether in urban versus rural 
areas, classroom language and use of L1 in the practicum. These variables might be considered in 
future research to enhance the current study. It would be interesting for multiple research studies 
to take a look at teaching practicum in teacher education from different points of view. 
This study has revealed several challenges encountered by PSTs throughout their 
teaching practicum. These were comprised of curriculum and lesson planning, classroom 
management, procedure of the teaching practicum and supervision. These challenges are all 
interrelated among PSTs, the university, and school partners. Proper management and 
coordination for the teaching practicum should be highlighted as a major issue in the current 
teaching practicum. Communication among participants of the practicum, universities, and 
schools should be refined and enhanced. In conclusion, the teaching practicum is indeed complex 
despite its essential role in fostering effective teachers. Each teaching practicum journey can 
generate completely different experiences and challenges for each PSTs in developing their 
teaching skills. Therefore, this study is conducted as an effort to provide relevant information and 
updates on the current development and challenges in the teaching practicum. Finally, the 
pedagogical implications were provided to benefit each of the stakeholders – PSTs, supervisors, 
university coordinators as well as policymakers in improving the implementation of teaching 
practicum, especially in Batam and Indonesia in general.         
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